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B-3—Cognitive skills

PLEP:

Kelly is a 1 year old boy with Down’s Syndrome. According to the evaluation, Kelly is delayed in the area of cognitive skills. Kelly is performing developmental skills at the 

6-month level.

According to parents, Kelly is able to track an object past midline, looks toward voice/sound within visual field and is able to grasp objects in reach.

Kelly needs to develop his cognitive skills to improve his opportunity for exploration. This year Kelly will work on the following cognitive skills:

1) track an object 180 degrees

2) take objects out of a container

3) put objects into a container

4) respond to sound out of visual field by turning head to sound

5) banging objects at midline

6) try to reach for toy out of reach

7) activate cause and effect toy

GOAL:

Kelly will improve his cognitive skills from 0 of the 7 identified skills to being able to perform 5 of the 7 identified skills.

OBJECTIVES:

1) In a home visit setting, Kelly will perform 3 of the 7 skills identified on 5 out of 6 visits as documented by home visit notes.

2) In a home visit setting, Kelly will perform 5 of the 7 skills identified on 5 out of 6 visits as documented by home visit notes.

DD—Self-management (Behavior)

PLEP:

Damien is a five year old kindergarten student. In his November 2004 evaluation report, he was determined to have a developmental delay with social, emotional and cognitive needs.

Parents are concerned with Damien’s aggressive behavior, such as hitting and biting of adults and peers when he is frustrated. Damien’s preschool teacher reports daily occurrences of impulsive hitting, kicking and biting of his classmates and his teacher. On one day, Damien had 8 incidents where adult intervention was needed to prevent injury to others. After evaluation by the school psychologist, he was referred to an outside agency for additional psychological assessment. Medication was recommended, but declined by parents.

GOAL:
Damien will improve his self-management skills from impulse biting and hitting 6-8 times a day (30-40 per week) to less than 10 per week.

OBJECTIVES:

1) Through role playing frustrating situations, Damien will utilize the following skills instead of biting or hitting:1) look at the person, 2) use a pleasant voice, 3) say “okay”, 4) state how he feels, and 5) not argue—in 9 out of 10 trials as measured on a chart.

2) In the classroom setting, Damien will utilize the following skills instead of biting or hitting:1) look at the person, 2) use a pleasant voice, 3) say “okay”, 4) state how he feels, and 5) not argue—in 9 out of 10 trials as measured on his behavior chart.

Autism Spectrum Disorder: Attention

PLEP:

In the evaluation report dated 3-10-05, it was determined that Norman has an autism spectrum disorder with special education needs in the areas of communication, motor, cognitive and social skills. He has been receiving center-base services in a school readiness program three half days a week with typical peers.

During the last 6 months, Norman has increased his ability to sit during discrete trial training activities. His ECSE and school readiness teachers observe Norman to participate in structured classroom activities for 2 minutes. Parents are concerned with Norman’s inability to attend to activities. In the classroom, Norman receives adult assistance throughout his school days. His non-attention impacts all skill areas.

The following attending skills will be addressed in his IEP:

1) sit in circle time for 6 minutes

2) participate in small group activities in 6 minutes

GOAL:

Norman will increase his attention skills to participate in structured classroom activities from 2 minutes to 6 minutes.

OBJECTIVES:

1) During his preschool day, Norman will participate in opening and small group instruction for 3 minutes as measured by a teacher data chart.

2) During his preschool day, Norman will participate in opening and small group instruction for 6 minutes as measured by a teacher data chart.

DAPE—Recreation & Leisure

PLEP:

In the evaluation report dated August 20, 2005, it was determined that Josh qualified to receive services for Adaptive Physical Education. During the last year, Josh worked on age appropriate leisure and fitness skills. On a recent progress report, Josh was able with cuing to participate in all adapted games and fitness development activities. Josh continues to need improvement on the following fitness and play skills:

1) strength and endurance training including how to use strength equipment and fitness videos

2) social dance skills demonstrating rhythmic movements to music

3) swimming activities demonstrating a 60-second endurance workout

4) cued participation in individual, partner and team sports.

Currently Josh has not been exposed to or mastered the above 4 skills.

GOAL:

Josh will increase his motor and leisure skills on the above 4 skills from 0 to 3 of the 4 skills.

OBJECTIVES:

1) After demonstration and practice of skill, Josh will perform 1 of the 4 skills as measured by teacher checklist.

2) After demonstration and practice of skill, Josh will perform 2 of the 4 skills as measured by teacher checklist.

3) After demonstration and practice of skill, Josh will perform 3 of the 4 skills as measured by teacher checklist.

EBD—Interpersonal Relationship

PLEP:

The Child & Adolescent Functional Assessment Scale given 9-15-05 indicated that in the past 3 months, Cheryl’s behavior toward others is at the moderate impairment level. Cheryl identified her behaviors of concern to be swearing and disrespect to staff and authority. Cheryl’s mother reports that she worries that Cheryl won’t stay in school because “she gets in trouble with her mouth” in school and in the community. 

Point sheets from classroom teachers indicate that Cheryl swears at staff three times per week on average. Teachers report that Cheryl does not offer any positive comments to any conversation.

GOAL:

Cheryl will improve her interpersonal relationship skills from swearing at staff three times a week to less than two times swearing and making one positive contribution to conversations or discussions.

OBJECTIVES:

1) After learning a 3-step conflict resolution technique, Cheryl will resolve conflict with school staff 90% of the time without swearing as measured by point sheets.

2) When conversation is initiated by school staff, Cheryl will respond in a positive manner 90% of the time as measured by point sheets.

3) In the general school setting, Cheryl will initiate positive conversations with school staff

.

OHD—Organization

PLEP:

In Bob’s last 3-year evaluation on 1-11-04, he continues to have an other health disability with an ADHD diagnosis. According to midterm reports, Bob is missing 5-7 assignments per class in his core subjects (math, English, science and social studies). All students in school are required to fill out their daily assignment books. Bob was not filling out his daily assignment book consistently and by the end of the second week of school had lost the assignment book. Bob’s parents said that they have never seen his assignment book and that Bob claims that he never has homework.

Bob’s work that he has turned in is averaging 75% or better. His missing assignments have lowered his grades to failing in the four core subjects. By not turning in his work on time, this lack of organization could impact his future job retention. The team talked about responsibility and ways to help Bob live with his ADHD-ness all his life. The core subject teachers agreed to send an email to Bob’s mother by 4 pm Thursday each week outlining any missing work. Bob’s parents indicated that Bob would need to have all work done to earn a special event on the weekends.

GOAL:

Bob will improve his organization skills so that he goes from 5-7 missing assignments per core subject class (20-28 assignments) to no more than one missing assignment per core subject per quarter (4 or less).

OBJECTIVES:

1) After trying three different organization systems for at least one week each, Bob will identify which system works best for him (after listing pros and cons of each) as measured by Bob’s verbal and/or written description of the system as noted in his student file.

2) Using his system, at the end of the day, Bob will be able to identify what all his assignments are for that day as measured by teacher checklist.

3) Using his system, Bob will apply it and turn in completed assignments on time with no more than 1 missing assignment per core class per quarter as measured by teacher gradebook.

DCD—Reading Comprehension & Communication

PLEP:

In the evaluation report dated 10/14/03, it was determined that Joe has a developmental cognitive disability in the transition area of recreation and leisure.

During the past year, Joe has been active in his church youth group and church projects. He has participated in Special Olympics basketball and plays outdoors with neighbors and his pet dog. He watches TV and is in good physical health. Joe has had limited peer activities that he himself has chosen and initiated. According to parent report, Joe does not ask for or initiate social activities with peers. At school, his teacher reports Joe appears to enjoy a variety of students. In discussing Joe’s need to increase peer opportunities, it was mentioned that he appears to be conscientious of his articulation errors in his speech. Also his lower reading comprehension skills have limited his opportunity to explore and choose the activities available to other 14 year olds.

The most recent progress report of speech skills revealed errors in the /s/ and /r/ sounds. During an oral reading sample he used /r/ and /s/ correctly 51% of the time, but also read very rapidly. The fast rate seemed to interfere with the listener’s ability to understand his speech and his ability to articulate correctly. In the speech therapy setting, he uses an appropriate rate 75% of the time. A comprehension sample revealed 40% accuracy on (2/5) questions answered following materials he has read at approximately 3rd to 4th grade level (school newspaper, flyers, event calendar, etc.)

Joe’s articulation errors and comprehension deficit have affected Joe’s participation in the classroom (he does not express himself clearly). His lack of understanding (comprehension) has not allowed Joe to participate in several activities for kids of his age advertised through written materials (flyers, newsletters, calendars, etc)

GOAL 1:

Joe will demonstrate the ability to retell information that he read, improving from 40% to 70% accuracy.

OBJECTIVES:

1) Given a student-information material, Joe will read and retell information 55% of the time as measured by teacher checklist.

2) Given a student-information material, Joe will read and retell information 70% of the time as measured by teacher checklist.

GOAL 2:

While retelling information that he has read, Joe will correctly articulate the /s/ and /r/ sounds from 51% to 60% of the time using an appropriate rate of speech across all settings.

OBJECTIVES:

1) After reading a paragraph, Joe will use correct /s/ and /r/ sounds 55% of the time in retelling the information as measured by teacher checklist.

2) After reading a paragraph, Joe will use correct /s/ and /r/ sounds 60% of the time in retelling the information as measured by teacher checklist.

3) Across settings, Joe will use appropriate rate of speech so when he retells the information the listener understands 75% of the time as measured by teacher checklist.

S/L—Vocab & Grammar

PLEP:

In the evaluation report dated 10/24/03, Cathy was determined to have a secondary disability in speech/language with special education needs in areas of vocabulary and grammatical forms.

During the last year, Cathy worked on vocabulary and grammatical skills. On a recent progress report, the student was able to achieve 80% accuracy when using selected 4th grade curricular vocabulary in a sentence with correct structure and meaning.

Cathy’s parents are supportive of continued communication services. Parents and teacher note grammatical errors in Cathy’s speech. When Cathy answers questions in the classroom, she has difficulty using the correct words.

GOAL:

Cathy will improve language skills by using selected vocabulary words correctly from 80% to 90% of the time in sentences that are grammatically correct 90% of the time.

OBJECTIVES:

1) When given a set of vocabulary words, Cathy will use the words correctly in a sentence with 85% accuracy as measured by random probes.

2) When given a set of vocabulary words, Cathy will use the words correctly in a sentence with 90% accuracy as measured by random probes.

3) When given a set of vocabulary words, Cathy will use the words in grammatically correct sentence with 85% accuracy as measured by random probes.

4) When given a set of vocabulary words, Cathy will use the words in grammatically correct sentence with 90% accuracy as measured by random probes.

SLD—Math Transition

PLEP:

In the evaluation dated March 29, 2004, it was determined that John, who is a 9th grade student, has a learning disability with special education needs in the area of math.

During the last year, John worked on double-digit multiplication and division with 90% accuracy on randomly selected worksheets. He also worked on addition and subtraction of fractions with like denominators, receiving 90% accuracy on randomly selected worksheets. 

John would like to work in construction building houses after he graduates from high school. Mom and Dad noted that during a construction project at home, John was an avid learner and was excited about the project. Parents reports that John can only measure to the nearest inch on a ruler. John says he doesn’t know how to work with fraction with unlike denominators, decimals or finding how much wood would cover an area.

The team discussed the skills needed for a job in construction that John would need to learn. The skills identified were:


1) add and subtract fraction with unlike denominators


2) multiply and divide fractions


3) read rulers to ½”, ¼”, 1/8’, 1/16”


4) find area of geometric shapes


5) read decimal numbers


6) add, subtract, multiply and divide decimal numbers


7) convert decimals to fractions and fractions to decimals

John cannot do any of these skills.

GOAL:

John will improve his math skills from 0 above skills to achieving 3 out of the 7 skills identified above with 80% accuracy.

OBJECTIVES:

1) Given a worksheet of problems from the list, John will be able to complete 2 skills with 80% accuracy as measured by randomly selected worksheets.

2) Given a worksheet of problems from the list, John will be able to complete 3 skills with 80% accuracy as measured by randomly selected worksheets.

SLD—Writing

PLEP:

In the evaluation report dated 12/14/04, it was determined that Mary has a learning disability with special education needs in the area of written language.

During the last year, Mary has worked on writing simple sentences earning 92% on the last sample. However, when asked to write a paragraph, Mary’s sentences are limited to simple sentences with minimal details. On an informal writing sample, she wrote a 5-sentence paragraph. Her paragraph was scored according to the following rubric:


Scoring:  
No evidence of element = 0 

Minimal or emergent level = 1




Satisfactory level = 3


Mastery level = 5


Element





Mary’s Score


Starts with a topic sentence




0


At least 3 detail sentences




1


Ends with concluding sentence



1


Stays on topic






3


Variety of sentence types




0


Paragraph is indented





0


Capitalization (beginning of sentence & proper nouns)
3


Uses developmentally appropriate spelling


3


Uses appropriate end punctuation



3


Presents paragraph in legible manner



1

Mary achieved a score of 15 points out of a possible 50 points (30%).

Mary’s writing deficit causes her to have difficulty completing essay questions in social studies, science and health. She needs teacher prompting to get started on writing assignments and tends to avoid assignments requiring responses longer than a sentence.

The team discussed focusing on writing compound and complex sentences, but decided to work instead on the elements of a complete paragraph.

GOAL:

Mary will increase her paragraph writing skills from earning 30% to 60% of the possible points as described in the above rubric.

OBJECTIVES:

1) Given a writing prompt, Mary will write a paragraph which earns 40% of the points as measured by the above rubric.

2) Given a writing prompt, Mary will write a paragraph which earns 50% of the points as measured by the above rubric.

3) Given a writing prompt, Mary will write a paragraph which earns 60% of the points as measured by the above rubric.

SLD—Writing--Paragraph

PLEP:

On the evaluation report dated 11/4/04, it was determined that Tim has a learning disability in the area of written expression.

During the past year, Tim went from writing 2-word sentences to writing a 5-sentence paragraph. Even though he had a subject & verb in his sentences, he never utilized capital letters or correct punctuation. In the paragraphs written in the 04-05 school year, Tim did not organize his thoughts on a main idea.

Data from this school year indicate that Tim can write sentences of 5-7 words; however, he is still not utilizing any capitalization or punctuation without reminders. In the classroom, a visual prompt of a girl jumping over a fence was provided. Tim wrote ‘the girl jumped’, but did not add ‘over the fence’. 

In the general education classroom, Tim’s inability to grasp main idea and supporting details causes him to miss important concepts that are taught as seen in his note-taking. Mom agrees that Tim has difficulty in written expression and would like to have specific strategies taught to him to help him be able to progress academically.

GOAL:

Tim will write a 5-sentence paragraph with correct capitalization and punctuation, stating one main idea and 4 supporting details.

OBJECTIVES:

1) Given a visual prompt, Tim will write the main idea in a topic sentence with correct capitalization and punctuation as measured by selected writing samples.

2) After choosing his main idea, Tim will identify 4 supporting details and write four sentences with correct capitalization and punctuation as measured by selected writing samples.
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