Timelines

Part B (3-21) Expectations:

Evaluations:

· Must be completed within 30 school days from the date the district receives parental permission to conduct the evaluation OR the expiration of the 14 calendar days if it is a reevaluation.

· No tests can be started until receiving informed consent.

· Document date permission received and the 30 day evaluation completion date on the Parent Consent/Objection form.

Reevaluations: 

· Must be conducted at least once every three years.

· The date documented on the Evaluation Report, is the 3 year date.  If the date of the ER is later than the Date Due, the file is out of compliance.

· The date of the ER must be within the 3 year timeline.

· May be warranted when the needs of the student change or new information is brought to light.  This is a new evaluation which needs to be comprehensive.  The ER date changes to reflect the new information.

IEP:

· Must be reviewed annually. The IEP meeting date is the date used to determine the date of the IEP, not the service start date.

Transfer of Rights:  

· Beginning no later than one year before the student reaches the age of majority, the IEP must include a statement that the child and parents have been informed of the student’s rights that will transfer to the student when turning 18.  

· At the IEP meeting when the student is 16, case managers will provide the parents and student a Notice of Transfer of Parent Rights form.  This can be found in SPED forms under “additional forms”.  A copy should be put in section 5 of the due process file.

· The date the form was given to parents is recorded in the IEP. Once this is done – leave this date. Do not change it.
Evaluations

Part B (3-21) Evaluations

All evaluations require one comprehensive report incorporating all information.  If you have completed an evaluation and want to add testing for another area, such as Developmental Adapted Physical Education (DAPE), you cannot do an addendum to the old report and just add the new information to the report.  

The only “stand alone” evaluation is a Functional Behavior Analysis (FBA).  

A.  Evaluation Materials and Procedures

1. As part of an INITIAL evaluation (if appropriate) and as part of any reevaluation, the IEP Team must review existing evaluation data on the child.

· Sources of existing evaluation data may include:

· Prereferral intervention data

· Formative assessment data gathered in the regular education setting

· Outside evaluation data

· Formal and informal assessment data

· No Permission is needed to review existing data, but it is best practice to include this in the evaluation plan.

2.  
When determining eligibility, the IEP Team must use a variety of sources of information.  A single measure or assessment may not be used as the sole criterion for determining whether a child is a child with a disability and for determining an appropriate educational program for the child.  

· State criteria and assessment requirement for eligibility must be considered when choosing assessment tools. (See disability specific checklists)

· Sources may include: aptitude and achievement tests, parent input, teacher recommendations, information regarding a child’s physical condition, social or cultural background, adaptive behavior, etc.

3. 
Assessments and evaluation materials must be selected and administered as not to be discriminatory on a racial or cultural basis.

· If there are cultural or racial factors identified, there MUST BE documentation in the Evaluation Report (ER) or on the Prior Written Notice (PWN) that either:

· The factors were considered, resulting in changes or accommodations to the testing; or

· The factors were considered and it was decided no changes or accommodations to testing were needed. 
4. When assessments and other evaluation materials are administered in the child’s native language or other mode of communication, that information must be documented under “other factors” on the evaluation plan/PWN or in the ER.

· Documentation must state:

· The factors were considered, resulting in changes or accommodations to the testing; or

· The factors were considered and it was decided no changes or accommodations to testing were needed.
5. 
The extent to which an assessment varied from standard conditions, including the language or other mode of communication that was used in assessing a child, must be included in the ER.

Example of Compliance:

· Assessment materials were not available in (student’s) native language and alterations needed to be made to the standardized procedures to administer the (test name).  (Name), school psychologist, demonstrated how the task was to be performed and repeated and paraphrased instructions.  Results of this assessment must be interpreted cautiously. 

6. 
Assessment materials used to assess a child must be used for the purposes for which the assessments or measures are valid and reliable and must be administered by trained and knowledgeable personnel.
· Include a statement of validity and reliability in the ER for tests administered.
· The evaluation plan must list the person and/or title of the person who will administer the assessment to demonstrate the person is properly trained and knowledgeable.  
7.
An evaluation must be sufficiently comprehensive in order to determine eligibility AND identify all of the child’s special education and related services needs.

· Disability categories require specific assessment data to determine eligibility.  All elements MUST be included in order to establish eligibility!
· Teams should identify ALL areas of concern when developing the evaluation plan.  
B.  Evaluation Report: Required Components

1. Information Reported by Parents

· This could be put in a separate section or into one or more sections of the ER, including:

· Background information

· Reasons for referral

· Health history

· Within the results of a questionnaire or rating scale completed by the parents, or

· A summary of results from an outside evaluation provided by the parents.

· When summarizing the information in the report, document that the information was provided by the parent.  

· If a rating scale was sent home for parents to complete and not returned, the district must document the attempts and methods to gather information from the parent. Multiple attempts to obtain parental input are required.  The burden remains with the district to obtain parent input. 

· Specifically list in the evaluation report the dates and methods you used to attempt to obtain records.

· If you do not feel it is appropriate to put this information in the evaluation report, put the information on a piece of paper and attach to the evaluation report (attach means staple – or it will get lost).

Examples of Compliance: 

· Reason for Referral:  (Mrs. ____) shared with (Student’s) teacher that (Student) spends several hours a night on homework.  During that time, (Student) has difficulty focusing and seems to spend time doing everything, but, the assigned homework.  When he/she reads her science textbook, he/she often asks for assistance with multi-syllable words.  After reading, (Student) often needs assistance with the questions assigned.  (Mrs. _____) received (Student’s) mid-quarter grades which showed poor or failing grades in 3 out of 5 classes.  

· Secondary Transition:  At the IEP meeting on January 10, 2011, Mr. and Mrs. _____ were asked to share their hopes, dreams and concerns for (Student’s) future.  The following things were reported by (Student’s) parents…

2. Summary of ALL evaluation results

· The results of all assessment measures listed on the Notice of Evaluation/PWN must be included in the corresponding section of the ER, AND in the COMPREHENSIVE SUMMARY AT THE END OF THE REPORT.  (See ER Summary outline in Appendices)

· If a test is listed on the Notice of Evaluation/PWN and is not reported in ER, it is a citation.

· If results from an evaluation tool are documented in the ER and the evaluation tool was NOT listed on the Notice of Evaluation/PWN, it is a citation.

Examples of Noncompliance: 

· There are only summaries at the end of each section, no overall summary at the end of the report.

· The overall summary at the end of the ER references specific test scores only.

· The overall summary at the end of the ER states only that the student is or continues to be eligible for special education services.

Examples of Compliance:

· The summary at the end of the report addresses all areas evaluated (intellectual, academic, social/emotional/behavioral, communication, etc.)  The comprehensive summary draws information from multiple measures for each area evaluated, and informs Present Level statements on the IEP of a student found eligible.

· The summary in each section of the ER includes a brief introduction to the assessment tool, identifies who administered the tool and/or who provided the information, the date in which the test was administered, a summary of the student’s behavior and effort while taking the test (if appropriate) and a statement of “professional judgment” as to whether or not the results are valid, test scores and interpretation of the scores, and any other information that addresses the student’s Present Level of Performance in that area (see below)
3. Present Levels of Performance (PLOP)

· The PLOP paints a complete and updated picture of the student. 
· Sources of PLOP information:

· Current Assessment Results

· Observations

· Work samples

· Curriculum-based measures (CBMs)

· Informal procedures

· State and District tests

· Progress on current goals and objectives

· The PLOP must include more than a list of assessment results and scores.

Example of Noncompliance:

· Anthony scored significantly below average in reading, as indicated by his scores on the Woodcock Johnson Achievement test.   * This example does not specify which area(s) of reading are of 
concern.  It reports on only one test and does not explain how the student functions in his regular education classroom and on grade level tasks.

Example of Compliance: (this statement might follow the results from all the evaluation tools and other sources of data in the area of Academic Achievement)

· Anthony scored a 72 in the area of reading comprehension on the Woodcock Johnson Tests of Academic Achievement.  This score is considered in the Low range when compared to age peers. Anthony’s teachers report that he is currently reading at a 4th grade level (compared to peers at a 6th grade level), and becomes easily frustrated when presented with tasks related to reading comprehension or fluency. Recent reading fluency benchmark data reflect a score of 46 words read correctly per minute with 11 errors on 6th grade probes.  A typical 6th grader is reading 102 words read correctly per minute with 2 or fewer errors. Anthony’s parents report that he needs extra help with reading homework at home.

4. Educational Needs

· Educational need statements should address skills and/or behaviors that need improvement in order for the child to participate and progress in the general curriculum.

· Educational needs must be related to the disability and must indicate a need for specialized instruction or direct services.

Examples of Noncompliance:

· (Student) qualifies for LD services.  She will need to have work modified, 
assistance with organization, and would benefit from using the word processor for all writing assignments.  * These are accommodations and modifications that do not go in this section.

Example of Compliance:

· (Student) has been identified as a student with a learning disability in the areas of reading and math.  Specialized instruction should be provided in reading fluency and comprehension, math calculation fluency and math application.  (Student) also requires specialized instruction to address identified skill deficits in organization and self advocacy.  

5. Accommodations and Modifications

· The ER must include whether or not accommodations and modifications to special education and related services are needed to enable the student to meet the measurable annual goals set out in the pupil’s IEP and to participate, as appropriate, in the general curriculum.
· Complete this section after eligibility has been established.  
· The accommodations and modifications listed should be considered by the IEP team when developing or revising the IEP.
Example of Noncompliance:  

· Patrick will need some accommodations and mild modifications in 
addition to special education services


Example of Compliance:

· Patrick will need the use of a word processor to complete lengthy written assignments.  The IEP team will also need to determine the best method by which to reinforce on-task behaviors for Patrick due to the impact of his diagnosis of ADHD.

6.  
Eligibility Determination

· An Evaluation Report must include documentation of whether the student has a particular category of disability or, in the case of a reevaluation, whether the pupil continues to have such a disability, and has a need for special education and related services.
· The INITIAL ER must document that the student meets ALL required criteria for a categorical disability.    Just “checking a box” is not enough.  Evidence must be in the report to support the eligibility.
· REEVALUATION Reports must document that all criteria components have been addressed and the student continues to have a disability.  On a reevaluation, the student doesn’t need to meet initial criteria; the student must still meet criteria in each area of the criteria, but to a lesser degree.  On the Final Draft of the ER, a completed checklist must be included.  

· If looking at a new disability category, even if the child already qualifies under a different disability, initial eligibility criteria must be met for the new disability area.

· If a district receives an out-of-state transfer student, the student would need to meet initial eligibility criteria.

· A student must be evaluated and meet eligibility criteria for DAPE.  A DAPE eligibility checklist must be included in the ER.

· In addition to determining that a student has a disability, the ER must include a statement that the child needs or continues to need, special education and related services. Case managers must be careful to check the appropriate box on the signature page of the ER! Do not check both “Does Not Qualify” and “Does Qualify.”
· It is possible to have a student identified as a student with a disability, yet not have an established need for special education and related services. For example, a child may have a physical impairment, yet not demonstrate a need for specialized instruction in order to participate and progress in general education.

D.  Other Evaluation Areas

1.  
Functional Behavioral Assessment (FBA)

· An FBA is required as part of any initial evaluation for EBD.

· For an EBD reevaluation must include either a new FBA or revisions to a previous FBA to reflect current behavior and changes that must have occurred since the previous FBA was completed.

· An FBA could also be found in an evaluation for a student identify with any disability category who is experiencing behavior difficulties.

· An FBA is required prior to including any restrictive procedures in a student’s IEP or Behavior Intervention Plan (BIP) or when transitioning to a restrictive placement such as a level IV.

An FBA include a description of problem behaviors.
Points of Clarification

· The “problem behavior” or “target behavior” must be clearly defined.

· The behavior must be something observable and measurable.

Example of Noncompliance
· The student distracts other students and teachers.
Example of Compliance
· Ethan disrupts classroom activities by talking out in class, both during lecture and work times. He speaks loudly and uses inappropriate language.
A FBA includes the identification of events, times, and situations that predict the occurrence and nonoccurrence of the behavior.
Points of Clarification

· This citation is asking when the behavior occurs, or does not occur.

· For example:

· During certain classes

· At certain times of the day

· After special events

· When working in groups

Example of Noncompliance
· The student has trouble with school work and his behavior.
Example of Compliance
· Brendan leaves the classroom when reading aloud activities are about to occur. When activities require silent reading the student stays in the classroom but puts his head down and does not participate. The student willingly participates in all class activities not involving reading.
An FBA also identifies the antecedents, consequences, and reinforcers that maintain the behavior.
Points of Clarification

· Antecedents, consequences and reinforcers of behavior address:
· the context of the behavior (pre and post behavior) 
· triggers of the behavior
· the positive and negative aspects of the behavior
· The antecedents can be similar to the events, times, and situations in which the behavior occurs. 
· What is the student doing?
· What is being asked of the student? 
· Where is the student? 
· What is immediately preceding the behavior?

 Example of Noncompliance
· Johnny is physically aggressive during the school day. 
Example of Compliance
· Johnny is physically aggressive during the school day in unstructured times such as recess, physical education class activities, or independent work time. He will strike at or throw objects at others in response to being asked to perform some task he does not want to perform. 
Points of Clarification

· Consequences and reinforcers are those things that follow the behavior. 
· Consequences would be negative results that would hopefully discourage the behavior. 
Reinforcers would be those things that either deliberately or inadvertently encourage the behavior.
Example of Noncompliance
· Leo’s peers do not seem to like to play or work with him.
Example of Compliance
· When Leo hits a student, he is immediately separated from the student and sent to the principal’s office. As a result he misses class time and needs to make up the work at another time.
An FBA also identifies the antecedents, consequences, and reinforcers that maintain the behavior.
Points of Clarification

· As with the consequences and reinforcers, we are looking for the reasons why the behavior is occurring. 
· As with the previous sample, being removed from class and sent to the principal’s office could be rewarding for the student, thus only encouraging its continuance.  

· Understanding the function of the behavior, or the motivation of the student, will help to establish more effective consequences and reinforcers to encourage possible alternative behaviors.
 Example of Noncompliance
· The student doesn’t come to school.
Example of Compliance
· The student leaves the classroom when oral reading activities occur because he does not want to read out loud. The student reads three years below grade level and struggles with reading fluency when he reads a passage without practice in class.
An FBA includes possible positive alternative behaviors.


Points of Clarification

· This should not only state the desired behavior of the student (not hitting peers, following directions, etc.), but also state how the student will develop the desired behavior. 


· Positive alternative behaviors can be prompted or supported by:
· antecedent and setting-event modifications, or
· teaching alternative skills, consequence interventions and lifestyle interventions.
· Questions to consider may be:  
· What are ways to change the context to make the problem behavior unnecessary?  
· What are ways to prevent the behavior?  
· What can be done to increase expected behaviors or to teach a replacement behavior?  

· What should happen when a problem behavior occurs?  
· What should happen when desired or replacement behavior occurs?
 Example of Noncompliance
· Erin continually argues with adults and peers when there is a difference of opinion. Erin will respect adults and follow their directions. Erin will refrain from arguing with her peers. 
· Morgan struggles to pay attention in the classroom.  She sits in the back of the classroom next to a peer. She often wiggles or gets out of her seat, struggles to keep her eyes on the teacher and talks with other students. Morgan needs to work continuously for each 30 minute classroom period. When Morgan is able to do so, she will earn a sticker on her reward chart.
Example of Compliance
· Morgan will be taught how to use a ball chair to become more aware of the placement of her body at her desk. This also allows her to have movement without making noise. Morgan will change the location of her desk so her line of vision is within direct sight of the teacher. Morgan will be taught by the occupational therapist how to appropriately use a hand fidget to stay focused. Morgan’s classroom teacher will teach and utilize the 5-point voice scale to manage the classroom noise level more effectively. After 10 minutes of continuous working, Morgan may walk into the hallway to get a drink of water, and return to the classroom to work. Morgan will self-monitor this break by using a timer. 
An FBA includes a variety of data collection methods and sources that facilitate the development of hypotheses and summary statements regarding behavioral patterns.


Points of Clarification

· Data must be gathered from a variety of sources using a variety of measures. 
· You would want to have information from parents, teachers, and student in order to fully understand the behavior.
· You would want to have data from observations, interviews, and other formal or informal measures to clearly understand the behavior, it’s function, and what would be appropriate and successful alternate behaviors.
 Example of Noncompliance
· Erin continually argues with adults and peers when there is a difference of opinion. Erin will respect adults and follow their directions. Erin will refrain from arguing with her peers. 
· Morgan struggles to pay attention in the classroom.  She sits in the back of the classroom next to a peer. She often wiggles or gets out of her seat, struggles to keep her eyes on the teacher and talks with other students. Morgan needs to work continuously for each 30 minute classroom period. When Morgan is able to do so, she will earn a sticker on her reward chart.
2.  
Secondary Transition Evaluation

· During 9th grade, all students with disabilities must be evaluated in the area of transition and the information must be incorporated into a transition IEP.  If a comprehensive 3-year evaluation/reevaluation is not scheduled during the student’s 9th grade year, the evaluation for transition should be included in the 3-year comprehensive evaluation in 7th or 8th grade.

· At least two age-appropriate transition assessments must be used to evaluate all five areas of transition.  Both transition assessments may be informal; however, be sure to clearly define what information was gained from each assessment.  The Notice of Evaluation/PWN must include a description of the transition assessments planned.  

3.  Observations

· Systematic observations are required in all categories of special education eligibility.  Teams must follow the requirements of the specific eligibility criteria when deciding who will be doing the observation and what will be observed. Supporting information must be found in the observation.
· After completing the observations, ask the regular education teacher if the behavior observed is consistent with how he/she performs on a daily basis.
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